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Introduction
Towson University has a distinguished history in the preparation of classroom teachers and education specialists.  As the first teacher training institution in Maryland, Towson has prepared women and men for teaching careers for more than 130 years.  

     
The  capstone experience in Early Childhood Education at Towson University, referred to as Internship III in this handbook, is the culmination of the 128 credit-hour Bachelor of Arts program which is approved and accredited  by the Maryland State Department of Education and can lead to Maryland State Certification in Early Childhood Education (Birth - age 8).  During this experience is interns demonstrate their ability to be facilitators of active learning for diverse and inclusive learners in a technologically advanced environment. 

Internship III is the most critical and valuable component of any teacher education program.  It is an intense, worthwhile, and rewarding learning opportunity requiring patience, understanding, and cooperation from all involved.  The purpose in publishing this Handbook is to present relevant material related to Internship III as well as to explore the roles of the persons involved in the field component of the Intern’s program.  The responsibilities are grouped into those of Intern, the Mentor Teacher, and the University Supervisor.  Internship III is a joint venture as all parties work together in a collaborative partnership.

Definition of Terms
     The list of terms referred to throughout this Handbook, are defined to provide further clarification:

CPP: Center for Professional Practice:  The CPP staff accepts Internship III applications, places all Interns, and processes the Mentor Teacher contracts, travel reimbursement, TIMS (Teaching Internship Management System) applications, and evaluations, and essential disposition summative assessment documents.  For information regarding the above list, please contact the CPP at 410-704-2567.  http://wwwnew.towson.edu/coe/cpp/
ECED:  The Department of Early Childhood Education at Towson University.  http://wwwnew.towson.edu/coe/eced/undergrad/
INTASC Principles:  Interstate New Teacher Assessment and Support Consortium provides performance based standards defining core knowledge and skills beginning teachers should have for licensing or certification.  http://www.ccsso.org/projects/Interstate_New_Teacher_Assessment_and_Support_Consortium/
Interns:  Pre-service teachers engaged in coursework and participating in authentic experiences in Professional Development Schools, planning and organizing instructional experiences for young children.

Mentor Teacher:  Formerly known as the Cooperating or Supervising Teacher, this person is the school-based teacher who assumes primary responsibility for mentoring the Intern during Internship III.

NAEYC:  The National Association for the Education of Young Children.  http://www.naeyc.org/
PDS: Professional Development Schools where a collaborative partnership exists between the school or a local school system and the Department of Early Childhood Education. The collaboration includes a pre-service teacher education component and a professional development component for school staff.  http://wwwnew.towson.edu/coe/pdsn/
Portfolio:  A purposeful selection of materials and artifacts assembled by the Intern representing his/her teaching competence.  Portfolios provide evidence of the intern's growth toward meeting identified emerging teacher performance standards (INTASC, NAEYC, MSDE and ECED).  Each intern defend the artifacts selected for inclusion in his/her portfolio and will be evaluated by a collaboration of educators during the internship and requires a rating of 3 or higher on a scale of 1 through 5.

Reflective Practitioner:  An individual who contemplates teaching and learning events before, during, and after instruction.  One who uses data about the learner to inform teaching decisions and who takes the time to process her/his effectiveness, to grow professionally, and to increase the probability of student learning.  Reflectivity is encouraged through the use of a student teaching notebooks, weekly reaction papers, journals, portfolios, and conferences with supervisor and mentor teacher.

TIMS: Teaching Internship Management System Students apply for their professional year internship using the Online Teaching Internship Management System (TIMS) application.  University Supervisors and Mentor Teachers also use TIMS to complete evaluation reports on observations of the Interns’ classroom teaching.
University Supervisor:  An individual employed by Towson University who is responsible for the supervision of Intern and acts as a liaison between the placement school and the University. 

Voluntary State Curriculum (VSC): Document that identifies the Maryland Content Standards and aligns them with the Maryland Assessment Program.
http://www.mdk12.org/mspp/vsc/index.html
Maryland School Assessment (MSA): The MSA is a test of reading and math that meets the testing requirements of the federal No Child Left Behind Act. The test is administered each year in early March at grades 3 through 8. http://www.marylandpublicschools.org/MSDE/testing/msa/

Conceptual Framework
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The mission for Professional Education at Towson University is to inspire, educate, and prepare teachers and education specialists as facilitators of active learning for diverse and inclusive communities of learners in environments that are technologically advanced. To support this mission, the vision for Professional Education is to build upon its rich heritage and excellent reputation and to maintain its leadership role in academic program planning and public policy formulation. Thus, the Professional Education Unit, in collaboration with other public/private agencies, can assist in the readiness of all learners to succeed in a rapidly changing, diverse, and highly technical world. In order to achieve this mission and vision, the Professional Education Unit at Towson University is committed to the seven themes delineated above. 

Statement of Philosophy of the Department of Early Childhood Education
The Department of Early Childhood Education at Towson University prepares candidates to teach children from birth through age eight.  The program is based upon a broad liberal arts background and the professional education preparation necessary to work effectively with young children.

     
The theme "TEACHER AS A FACILITATOR OF ACTIVE LEARNING IN A DEVELOPMENTALLY APPROPRIATE ENVIRONMENT" means that the faculty promotes a climate for children's learning based on "what is known about child development and learning, what is known about the strengths, interests, and needs of each individual child in the group, [and what is known about] the social and cultural contexts in which children live" (Bredekamp & Copple, 1997, p. 9), and is based upon constructivist theories and interactive perspectives that (from birth) children are actively engaged in constructing their own understandings from experience (Dewey, 1916; Piaget, 1952: Vygotsky, 1978; DeVries & Kolhberg, 1990; Gardner, 1991; Bredekamp & Copple, 1997).  The faculty in the Department of Early Childhood Education believe that children learn through an active process including play, creative expression, spontaneous activity, manipulation of materials in the environment, guided investigation, and interaction with others. 

  
The role of the teacher of young children in contemporary society is complex and professionally demanding.  A teacher of young children must be one who observes, plans, communicates, encourages, challenges, nurtures, motivates, supports, questions, interacts, assesses, evaluates, and manages.  In an environment in which optimal development is promoted, the teacher facilitates a variety of experiences, orchestrates children's active involvement, monitors their cognitive, physical, social and emotional needs, acknowledges children's efforts, encourages different modes of knowing and learning, presents challenging opportunities, and creates a community where children feel safe and valued. 
Performance Based Standards
I. INTASC Principles:
The Interstate New Teacher Assessment and Support Consortium is a consortium of state and national educational agencies dedicated to the reform of the preparation, licensing, and on-going professional development of teachers. (http://www.ccsso.org/INTASC)  It is guided by the basic premise that effective teachers must be able to integrate content knowledge with specific strengths and needs of students to insure that all students learn. These principles are models for beginning teachers' licensing or certification and development:

Principle #1:  The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he/she teaches and can create learning experiences that make these aspects of the subject matter meaningful for students.

Principle #2:  The teacher understands how children learn and develop, and can provide learning opportunities that support their intellectual, social, and personal development.

Principle #3:  The teacher understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

Principle #4:  The teacher understands and uses a variety of instructional strategies to encourage students' development of critical thinking, problem solving, and performance skills.

Principle #5:  The teacher uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.

Principle #6:  The teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

Principle #7:  The teacher plans instruction based upon knowledge of the subject matter, students, the community, and curriculum goals.

Principle #8:  The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.

Principle #9:  The teacher is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community), and who actively seeks out opportunities to grow professionally.

Principle #10:  The teacher fosters relationships with school colleagues, parents, and agencies in the larger community to support students' learning and well-being.

II. NAEYC Core Standards:
Standard # 1: Promoting Child Development and Learning
Candidates use their understanding of young children’s characteristics and needs of multiple interacting influences of children’s development and learning, to create environments that are healthy, respectful, supportive and challenging for all children.

Standard # 2: Building Family and Community Relations
Candidates know about, understand, and value the importance and complex characteristics of children’s families and communities.  They use this understanding to create respectful, reciprocal relationships that support and empower families, and to involve all families in their children’s development and learning.

Standard # 3: Observing, Documenting, and Assessing to Support Young Children and Families
Candidates know about and understand the goals, benefits, and uses of assessment. They know about and use systematic observations, documentation, and other effective assessment strategies in a responsible way, in partnership with families and other professionals, to positively influence children’s development and learning.

Standard # 4: Teaching and Learning
Candidates integrate their understanding of and relationships with children and families; their understanding of developmentally effective approaches to teaching and learning, and their knowledge of academic disciplines, to design, implement, and evaluate experiences that promote positive development and learning for all children.

4a. Connecting with Children and Families
Candidates know, understand, and use positive relationships and supportive interactions as the foundation for their work with young children.


4b.   Using Developmentally Effective Approaches


Candidates know, understand, and use a wide array of effective approaches, strategies, and tools to positively influence young children’s development and learning.

4c.
Understand Content Knowledge in Early Education

Candidates understand the importance of each content area in young children’s learning. They know the essential concepts, inquiry tools, and structure of content areas including academic subjects and can identify resources to deepen their understanding.

4d.
Building Meaningful Curriculum

Candidates use their own knowledge and other resources to design, implement, and evaluate meaningful, challenging curriculum that promotes comprehensive developmental and learning outcomes for all young children.

Standard # 5: Growing as a Professional
Candidates identify and conduct themselves as members of the early childhood profession.  They know and use ethical guidelines and other professional standards related to early childhood practice. They are continuous, collaborative learners who demonstrate knowledgeable, reflective, and critical perspectives on their work, making informed decisions that integrate knowledge from a variety of sources. They are informed advocates for sound educational practices and policies.

Alignment of INTASC Principles and NAEYC Standards
INTASC 1:  Knowledge of subject matter

NAEYC Standard(s)


4b. Using developmentally effective approaches


4c. Understanding content knowledge in early education


4d. Building meaningful curriculum

INTASC 2:  Knowledge of human development

NAEYC Standard(s)

1. Promoting child development and learning

4b. Using developmentally effective approaches

4d. Building meaningful curriculum

INTASC 3:  Instruction adapted for diverse learners

NAEYC Standard(s)

1. Promoting child development and learning

2. Building family and community relationships

4b. Using developmentally effective approaches

INTASC 4:  Use of multiple strategies and resources

NAEYC Standard(s)


4b. Using developmentally effective approaches

4d. Building meaningful curriculum

INTASC 5:  Learning environment/motivation and behavior

NAEYC Standard(s)

1. Promoting child development and learning

2. Observing, documenting, and assessing to support young children and families

4b. Using developmentally effective approaches

4d. Building meaningful curriculum

INTASC 6:  Effective communication

NAEYC Standard(s)


4a. Connecting with children and families


4b. Using developmentally effective approaches

INTASC 7:  Planning for instruction

NAEYC Standard(s)

1. Promoting child development and learning

2. Building family and community relationships

3. Observing, documenting, and assessing to support young children and families

4a. Connecting with children and families

4b. Using developmentally effective approaches

4d. Building meaningful curriculum

INTASC 8:  Assessment of student learning

NAEYC Standard(s)

4. Observing, documenting, and assessing to support young children and families

INTASC 9:  Professional growth and reflection

NAEYC Standard(s)

5. Becoming a professional

INTASC 10:  Interpersonal relationships

NAEYC Standard(s)

2.  Building family and community relationships

4a. Connecting with children and families

5.  Becoming a professional

INTERNSHIP III:

ROLES AND RESPONSIBILITIES

ROLE OF THE INTERN FOR INTERNSHIP III

     
During Internship III, an Intern has the opportunity to broaden instructional knowledge, to apply what has been learned, and to begin to understand the roles and responsibilities of a teacher and a professional educator engaged in the career of teaching and education.  Interns are assigned to established and approved Professional Development School(s) (PDS) in the metropolitan area.
Eligibility
Most Early Childhood Education teacher candidates enter the Internship III semester after successfully completing the Preprimary Curriculum (Internship I) semester, the Primary Curriculum (Internship II) semester, and meeting the following requirements reflecting the criteria of the College of Education, Towson University, and the State of Maryland:

· Health Test.  All Interns must have a physical examination before entering the University and must have its result on file in the Health Center, including all immunizations.

· Speech-Hearing Screening.  All Interns must complete the Speech and Hearing Screening given through the University's Speech and Hearing Clinic.

· Criminal Background Check. All Interns must complete a Criminal Background Check through the CPP office.

· Praxis I.  All Interns must pass the reading, writing, and mathematics sections of Praxis I.

· Academic Requirements: 

( Approval by the ECED and the CPP offices.

( Completion of a minimum of 90 semester hours.

( Overall grade point average of at least 2.75.

( Minimum average of 3.0 GPA in professional education courses.

( Completion of the second writing course with a grade of "C" (2.00) or better.

· Internship II and III (Fall semester only): All Internship II and III Interns must return to the placement school in mid-August to attend the school system’s faculty meetings held each fall, the first day teachers return to their placement schools.  To insure all Interns receive this experience, fall semester Internship II (Primary) Interns will also attend. Attendance is mandatory.
     
Interns are enrolled in ECED 351: Internship in Early Childhood Primary Grades (6 credits) and ECED 352: Internship in Early Childhood: Preschool-Kindergarten (6 credits).  Each 8-week Internship III in Professional Development Schools integrates theory and practice under the guidance of classroom Mentor Teacher(s) and University Supervisor(s).  The accompanying required ECED 421: Internship Seminar (3 credits),  is provided as a vehicle for to analyzing, synthesizing, and extending the teaching experience in order to assist the Intern’s reflection and growth into the roles and responsibilities as an emerging teacher.

Priorities
The Internship III experience is the most exciting and rewarding experience of the professional teacher preparation program.  This is the time to draw together all that has been learned previously and to immerse oneself into what is expected of a teacher who has responsibility for a classroom.
     An Intern must demonstrate satisfactorily that he /she can fulfill the range of professional responsibilities required of teachers and practitioners while in the placement schools.  This includes conforming to all regulations and standards of professional conduct that apply to the Mentor Teacher.  An Intern is required to keep the same hours, attend the same meetings, and behave as an employee of the school system.

Personal and Professional Transitions
Moving from being an Intern to becoming a Teacher may require a significant change in lifestyle.  As a student at Towson University, the concern is with reading textbooks, attending classes, fulfilling assignments, passing tests, and earning grades.  As a full-time Intern, the concern is with planning for daily instruction, creating lessons, assessing student learning, interpreting curriculum guides, attending after school or evening meetings, and reflecting upon this experience.  This transition is an exciting one, but one which may require modification of how one uses time and energy.   The decisions about how to order priorities, modify lifestyle, and manage time, may make the difference between an adequate Internship III experience and an exceptional one.  

Expectations of Interns During Internship III
     University Supervisors require Interns to engage in activities and experiences directly related to the Internship III experience.  These may include any or all of the following assignments:

     Internship III Notebook:  The Internship III Notebook is a record of demonstrated experiences written by the Intern to illustrate the following minimum expectations in each PDS experience: 

· Describe the composition of the class and the implications for teaching. Include demographic information about the placement school, the community, and the children.

· Use of a variety of teaching methods (e.g., direct instruction, cooperative learning, etc.)

· Show proficiency in weekly and daily lesson planning. Attach lesson plans for all observed lessons (typed).

· List interdisciplinary learning experiences.

· Conduct and describe an experience in movement exploration in an indoor or an outdoor space. 

· List experiences in creative art and creative music.

· Describe the techniques used to facilitate literacy development.

· Design/construct alternative learning experiences (interactive bulletin boards, discovery stations, learning centers).  Submit diagrams for each.

· Describe how technology is incorporated or integrated in your teaching or difficulties in doing so. Are computers in the classroom? Is there a computer lab? Describe software you use to reinforce concepts, teach skills, deliver instruction and/or assess learning.

· Describe how diversity is incorporated in teaching.

· Describe how environment and instruction is adapted to accommodate children with special needs (e.g., children with physical disabilities, learning disabilities, or children who are gifted/talented, etc.)

· Describe assessment strategies (formal and informal) and attach examples.

· Plan and teach a unit of study. The unit may be one written by the Intern or one designated in the curriculum. Attach a copy of the unit, its duration, and the dates taught.

· Describe interactions with other adults as a member of an instructional team.

· Describe participation in professional development experiences (e.g., PTA meetings, professional study day, committee/group/team meetings, etc.)

     Weekly Journal Entries:  A Weekly Reflective Journal must be kept and shared with the University Supervisor during her/his visits. Reflective journal writing provides Interns with opportunities to question, examine, analyze, and evaluate their own development as teachers.   Specifically, the purpose of journaling is to help acquire, generalize, and deepen knowledge in the domains identified in the INTASC Principles and NAEYC Standards as benchmarks to measure professional growth and development. Guided by these identified competencies that a beginning teacher should be able to perform, the self-reflective and self-evaluative journals show evidence of rich, in-depth description, and assist in documenting professional development and growth over time. 

           
Journal Entries can include documentation of self-discovery and growth.  Also, what is satisfying and/or frustrating about the experience; observations about the children as individuals and in groups; observations of student behavior and assessment of learning characteristics; reactions to the physical environment; and responses to the teaching-learning process and the teacher's role should be included.  
       Individual Teaching Days.  Full-time teaching responsibility varies in length according to the strengths of the individual student teacher intern and the time frame of the placement.  Usually, the Intern is expected to assume full responsibility for planning and teaching for a minimum of five full consecutive days.

     Professional Portfolio.  Preparing the Professional Portfolio has been an ongoing process since entering professional courses prior to Internship III at Towson University.  This is a requirement for The Early Childhood Education Department and the College of Education.  The portfolio should include a resume, transcripts and Praxis scores, a list of experiences with children, labeled artifacts that document and demonstrated understanding of INTASC Principles and NAEYC Standards showing growth over time, self-evaluation, reflection, and outstanding lesson plans. As the Intern prepares to enter the professional work force, an Interview Portfolio should be developed to include personal data and documentation to support professional competencies.  Further, each intern‘s portfolio will be evaluated during Internship III seminar (ECED 421) rated on a scale of 1 to 5. The Intern must receive a rating of 3 or higher on all INTASC Principles and NAEYC Standards to satisfy program requirements.

      Video taping.  The purpose of videotaped lesson and/or activity is for reflection and analysis of teaching. While teaching, observations are limited because one is attending to other variables. Videotaping allows an Intern to revisit one’s teaching and focus on a wider range of instructional decisions and student interactions with each repeated viewing. As a result, the Intern is able to develop a clearer sense of style, strengths, and areas for development and enhancement. When viewing the tape the first time, try to gain a general impression.  With repeated viewings, focus on lesson content, relationships, and classroom management with these details in mind:

· Lesson Content: Consider instructional clarity, consideration of students' prior experience/knowledge, ratio of teacher instruction to active student engagement, pacing, assessment of student understanding, and individualization.

· Relationships: Consider classroom climate, teacher responsiveness, motivational techniques, communication patterns, teacher-child interactions, peer interactions, and individual children's reactions and relationships.

· Management:  Consider provision of materials, instructional organization, directional clarity, and behavior management.  

Attendance
Daily attendance is required of all Interns observing the same regulations and professional conduct and behavior as classroom teachers who are employees of the schools.  In the case of emergencies, the Intern is expected to notify the Mentor Teacher and the University Supervisor.  All absences must be made up.  In the event of excessive absences, each case is evaluated individually by the Mentor Teacher, the University Supervisor, and the Department Chairperson to determine if an extended Internship III experience is necessary.

Dress and Appearance
Although school and school system norms for dress codes vary widely, Interns should maintain a professional image.  Consult with the Mentor Teacher, a School Administrator, or University Supervisor concerning appropriate dress and appearance.

Ethical Standards and Legal Responsibilities
Professional growth also includes upholding high ethical standards and understanding legal responsibilities. While Interns are under the direction and guidance of mentor teachers and University supervisors, Maryland Code, Education Article 4-105 provides that Interns are considered “agents of the county board for the limited purposes of (1) comprehensive liability insurance coverage and (2) workman's compensation coverage, not to exceed the salary of a first year teacher in the county school system.”

NAEYC'S Code of Ethical Conduct
NAEYC’s Code of Ethical Conduct comprises standards of professional practice underlying its position on developmentally appropriate practice in early childhood education. It is historically based and founded upon the commitment to fundamental and deeply rooted values.  

 The standards including these tenets:

· Appreciating childhood as a unique and valuable stage of the human life cycle and valuing the quality of children's lives in the present, not just as preparation for the future

· Basing work with children on the knowledge of child development and learning

· Appreciating and supporting close ties between the child and family

· Recognizing that children are best understood in the context of family, culture, and society

· Respecting the dignity, worth, and uniqueness of each individual child, family member, and colleague

· Helping children and adults achieve their full potential in the context of relationships based on trust, respect, and positive regard (Feeney & Kipnis, 1992) 

The Guidelines for Developmentally Appropriate Practices include these applications:
· Create a caring community of learners

· Teach to enhance development and learning

· Construct appropriate curriculum

· Assess children's learning and development

· Establish reciprocal relationships with families (Bredekamp & Copple, 1997, p. 16)

Lesson Planning
I. Recommended Practices for Writing Lesson Plans

We highly recommend using the ECED lesson plan format.  However, you should consult with the Mentor Teacher to confirm that this format is acceptable within your particular school district.  All lesson plans must reflect the key components of an effective lesson which emphasizes the engagement of the learner.
Daily lesson plans. Daily lesson plans should be sufficiently detailed to allow the Intern to use them with confidence and to allow someone else to teach the lesson.  Plans should be presented to the Mentor Teacher in time for suggestions and approval to be made prior to teaching. NO lesson will be approved for implementation without a clearly written lesson plan.
Weekly plans. Weekly plans are designed to provide a smooth sequence of experiences from day to day. 

Long-range Plans or Unit plans.  Long-range plans are those which cover an extended period of time ranging from several days to several weeks such as a unit of study in which the focus is on a specific topic, concept, or theme, or a unit of study designated in the curriculum.  Plans should include goals to be achieved, objectives to describe specific learning outcomes, assessment, interdisciplinary experiences, and time sequences of proposed activities.  A variety of academic disciplines should be integrated into the unit to make learning connected, meaningful, and relevant to the students in the classroom.  Flexibility in long-range planning is necessary to accommodate children's readiness and progress.  Please consult your mentor teacher about using these guides.

Use of curriculum guides. Many school systems provide curriculum guides from which lessons or units can be derived, or from which specific content must be covered.  For additional information the Maryland’s Voluntary State Curriculum (VSC), website should be accessed.
II. Lesson Plan Format 

A. Judges Prior Learning

Background 

· Describe the placement school and background of the children. 
· Explain what has been taught and how this particular lesson applies to prior learning experiences for all children*
· How will the children acquire new information building upon what they already know?

· How will you systematically assess this prior learning in a developmentally appropriate way? 

B. Planning and Teaching

C. Participants/Grouping:

· Include, age, grade level, number of children, characteristics of children (special needs, ELL, other)

· Describe how the group will be arranged to fully participate in the planned lesson. (Grouping choices may include whole class, small groups, pairs, etc. Will your include peer helping or cooperative learning?)

D. VSC Standard:

· Using the Maryland Voluntary State Curriculum, identify the indicators/objectives that this lesson will meet.

E. Lesson Objectives: 

A general guideline is 1-2 clearly written objectives for Pre-K and K, and 1-3 for Primary Grades 1, 2, and 3.

· Objectives need to be measurable and observable.

· Objectives need to be developmentally appropriate (to include age, ability, and cultural appropriateness).

· Objectives need to specify the learning that will result from this lesson.

F. Responsiveness for All Children:

· Think about the participating group. Are there individual children or groups of children that will need accommodations or differentiation of learning or assessment? In what ways will you insure that the lesson is culturally and linguistically responsive?

· Clearly identify the steps you will take to insure that all children, including those with special needs, will be able to fully participate in the planned activity. 

1. What modifications, accommodations or differentiated instruction will be incorporated to support children with special needs, to address cultural and linguistic differences and to challenge children who are academically advanced.

2. Alternatively, describe how your lesson is designed to be open-ended, flexible and inclusive to insure full participation for all children.

· In what ways can you connect this lesson with families? (Building on what you know about children from their families, connecting to home culture and language, sharing children’s learning with families, extension activities at home that build on the lesson?)

G. Materials:

· Clearly identify all materials that are needed, including quantity and where these items are located. (To include necessary books and page numbers, learning materials and manipulatives, additional supplies such as paints, smocks, clean-up supplies, worksheets, etc.)

· Identify technology that can be used: children’s software, Power Point, video, audio, camcorder, digital camera, etc.)
1. Specify preparation and materials needed for the teacher.

2. Specify preparation and materials needed for children.

· Be very specific and detailed. 

H. Procedures:

· Introduction and Motivation:

1.  Clearly specify the behavioral expectations of the children.

2. How will you capture the children’s attention and motivate them to want to learn?

3. Using developmentally appropriate language, state the learning objectives.

4. How will you connect this new information to the children’s prior knowledge? (What do they know, and what do they need to know?)

· Teaching Steps and Procedures:

1. Provide a step-by-step description of the planned instruction with an estimation of the necessary time allotment.

2. Include the questions you will ask to stimulate learning and the expected responses.  This will include critical and creative thinking. Plan for unexpected responses as opportunities for scaffolding or as "teachable moments.” 
3. Continue to motivate and engage children throughout the lesson.

4. Plan for the introduction of new knowledge and skills.

5. If you are using a traditional teaching approach: 

a. Provide direct and explicit instruction

b. Model

c. Guided Practice

d. Independent Practice

6. Provide the children with specific, clear and direct feedback.

7. If you are using a constructivist approach to learning in your lesson, describe how you will introduce the concept to be explored and plan questions you will pose to encourage new understanding and your response to scaffold children’s thinking. 

· Closure

1. Recap the lesson by restating the objective.

2. Review key aspects of the lesson.

I. Assessment

· Assessment may, in some cases, come before closure.

1. How will you know the children’ met the stated lesson objective?

2. Create a developmentally appropriate assessment that measures whether or not children have met the objective(s), e.g. rubrics, checklists, rating scale.

3. Assessment needs to be clearly described.

a. Formative assessment during the lesson

b. Summative assessment at the end of the lesson

J. Analyses/Evaluation

· Document or provide evidence of child learning at the individual and group level.

· Explain the results of children who learned more than expected, and children who learned less than expected.

· What did you as the teacher learn about the children’ mastery of the objective?

· Did you meet your stated objective?

K. Reflection

· Where do you go from here? 
· Is re-teaching necessary?
· What changes in teaching could improve the results?
· How do the results affect the next planned lesson? 
· Was the lesson too easy or too difficult?  
· How can you better facilitate learning?
“All children” means all: children with developmental delays or disabilities, children whose families are culturally and linguistically diverse, children from diverse socioeconomic groups, and other children with individual learning styles, strengths, and needs. (NAEYC, 2001). Please consider all other factors, such as family structure, chronic health issues, giftedness, etc., that make each child unique. 

Evaluation of Progress
Evaluation is basic to all learning.  As an intrinsic part of the Internship III experience, it helps to interpret and give perspective to all aspects of performance.  A comprehensive approach to evaluation involves ongoing analysis of plans and procedures, identification of students' strengths and weaknesses, and emphasis on analysis and reflection rather than criticism and faultfinding.  Effective evaluation focuses on concern for the Intern’s progress and the improvement of teaching.  This type of evaluation is an essential part of growth. 

     
Evaluation procedures include observations by and conferences with the Mentor Teacher and the University Supervisor.  Conference procedures, evaluative procedures and evaluation forms are detailed in the Appendix.  

Deficiencies in Internship III

The College of Education and the Center for Professional Practice are responsible for assuring that Towson University graduates are thoroughly prepared as beginning practitioners.  Three important areas that need to be emphasized include:

· continuing accumulation of knowledge;

· ongoing refinement of skills, and;

· development of professional attitudes.

     
If it is determined that an Intern is not performing satisfactorily at any point during the Internship III placement, she/he must be provided with specific feedback regarding performance. If the Intern fails to improve after intensive work with the Mentor Teacher and the University Supervisor, the following options will be considered: 

· after consultation with the Intern and the Mentor Teacher, a written statement from the University Supervisor outlining expectations that must be met is given to the Intern and the Department Chairperson.  

· a meeting with University personnel including the ECED Departmental Chairperson, the University Supervisor, and the Mentor Teacher can result in initiating alternative options, such as extending the Internship III experience, providing a new placement with a different Mentor Teacher, repeating the experience, withdrawing from Internship III, an unsatisfactory evaluation, or counseling into another field.
Substituting for Mentor Teacher
     Interns are not to perform the duties of a substitute teacher while completing Internship III and may not receive remuneration for assuming teaching responsibilities.  University policy prohibits the intern from accepting a long-term substitute position or a full-time teaching position prior to successful completion of Internship III experience. [Note: Exception to this policy must be submitted in writing to the ECED Department Chairperson.]

Maryland State Certification
     Upon graduation, an Intern will receive a diploma indicating that she/he completed a MSDE and NCATE-accredited Bachelor's or Master's degree program in Early Childhood Education.  Successful completion of an approved teacher education program at Towson University prepares a student to apply to the Maryland State Department of Education (MSDE) for a teaching certificate.  Procedures to secure state certification, states granting reciprocity to Maryland graduates, and a list of US State Teacher Certification Offices can be found in the Office of Professional Practices, Hawkins Hall 302.  Prior to application, an Intern must complete the two professional examinations specified by the State of Maryland, Praxis II:  Early Childhood: Content Knowledge (0022) with a score of 160 and Principles of Learning and Teaching: Early Childhood Education (0521) with a score of 169, effective July 1, 2007. This will allow the Early Childhood Education students to be certified and highly qualified as required under "No Child Left Behind."
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	Discuss Takeover Plans with Mentor Teacher
	
	
	
	
	
	
	
	


EARLY CHILDHOOD EDUCATION
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MENTOR TEACHER:

ROLES AND RESPONSIBILITIES

FOR INTERNSHIP III

ROLE OF THE MENTOR TEACHER

The Mentor Teacher is a teacher educator.  As a Mentor Teacher, you have significant influence on the development of the Intern. The Mentor Teacher is in an ideal position to assist with planning, to offer constructive suggestions, to provide informed analysis of teaching, and to reinforce appropriate aspects of the Intern's performance.  Accepting an Intern implies a professional commitment to collaborate and communicate with Towson University personnel also supervising the Intern.
Commitment

· Internship III Interns arrive in many stages of development.  Towson University does not assure that each Intern will be able to perform at an "outstanding" level.  The task of the Mentor Teacher is  assist and support the intern as he/she extend,  and refine his/her knowledge and skills as an emerging teacher.

· Serving in a dual role, as classroom teacher of children and as Mentor Teacher of a University student, there should be a balance of needs of both. Always, the first priority is the protection and best interests of the children in the charge of the Mentor Teacher.
Collaboration

· Attending orientation sessions provided by the Early Childhood Education Department (ECED) and the College of Education (COE) can enhance the understanding of the standards and expectations for the Internship III experience.  The willingness to participate in such meetings is a beginning step to establishing partnerships with Towson University. 

· Reading and discussing all materials supplied by COE and ECED will forge a stronger partnership in providing a supportive environment for the Intern.

Communication

· Keep written observational notes of the Intern’s performance. Share these notes with her/him on a regular (daily) basis.

· Be prepared to share your informed suggestions and praise with the Intern, as well as to share and receive honest information about the Intern with the University Supervisor.

The role of the Mentor Teacher is to:

· Provide a high quality-learning environment. 

· Share professional expertise.

· Analyze and explain teaching and learning.

· Model effective instructional and classroom management techniques.

· Nurture the development of the Intern by bridging the gap between theory and practice.

· Conference daily with the Intern about planning, implementing and assessing instruction.

· Assist the Intern in developing skills in planning, implementing, and assessing instruction. 

· Offer written and oral suggestions based upon observations of the Intern.

· Share constructive criticism and praise with the Intern.

· Help the Intern develop a positive attitude about continuous professional growth and development.

· Complete final evaluations using TIMS and Essential Dispositions for Educators evaluation in a timely manner. When it is received at Towson University, your stipend will be processed.

· Uphold the standards set by Towson University.

Teach/Coach/Reflect Process
The role of the Mentor Teacher is to teach the Intern what one knows about teaching, coach the Intern so that her/his skills can be developed in a supportive, mentored environment, and provide opportunities to reflect on the many aspects of the teaching/learning process.  By encouraging the Intern to analyze progress and to identify problems and possible solutions, this evolution from intern to teacher will be more valuable and meaningful.  The following guidelines may help to facilitate this process:

Orientation
A.  Introductory Conference between Mentor Teacher and Intern

· Share philosophy and goals. 
· Explain classroom responsibilities and procedures.

· Define the role of the Intern in the classroom.

· Discuss professional expectations such as appropriate attire, school policies and procedures.

· Discuss and reflect on each other's expectations of this Internship III to provide a foundation for building a professional working relationship.

B.  Orientation to the Classroom

· Introduce the Intern as a professional, a co-teacher.
· Provide the Intern with a desk or work space.
· Provide a class list and seating chart; discuss special needs of individuals in the class.
· Plan an activity to engage the Intern and students in an informal conversation so they can become better acquainted.
· Review class schedule, routines, and procedures with the Intern.
· Orient the Intern to supplies and materials; discuss policies regarding the use of these materials.
· Post the Intern’s name in the classroom.

C.  Initial Conference with University Supervisor







· Clarify roles, responsibilities, and expectations for Internship III.

· Discuss school and University calendars, important dates, observations, University evaluation requirements (TIMS & Essential Dispositions for Educators), and the midpoint and final evaluation scheduling.

· Exchange phone numbers and email addresses; decide how to maintain ongoing communication.

D.  Orientation to School and Staff (possibly conducted by the school principal)

· Discuss the general philosophy of the placement school.

· Tour the placement school building.  Acquaint the Intern with facilities, available materials and equipment.  Provide orientation for using audiovisual equipment, computers, video cameras, and the proper procedures for accessing and using them.  

· Introduce the Intern to all placement school personnel (administrative, support, and resource personnel.

· Distribute the placement school's handbook and discuss policies regarding student conduct, arrival and dismissal routines, clerical, and organizational procedures.

· Inform the Intern about available special services and resources.

· Define the extent of the Intern’s authority and responsibility in the placement school building.

Planning for Interns’ Full Week of Teaching
· Remind the Intern to keep the required plan book in which to organize ideas, plans, and other useful information.

· Share written lesson plans with the Intern and provide a sample format for daily, weekly, and long-range plans.   

· Provide access to curriculum guides and formal assessments and explain how these are used in the classroom, school, and district.

· Discuss the thinking behind planning for instruction.  How are goals determined?  How are objectives determined?  Why are specific activities selected?  How are students assessed for learning?  What adaptations should be made?

· Model a lesson before expecting the Intern to take over.  Provide opportunities to discuss what was done and why.

· Plan daily and delineate responsibilities clearly.  Review each day's schedule so the Intern knows in advance what is expected.    

· Discuss the formulation of long-range goals and plans for an entire unit, or semester or school year, focusing on curriculum areas and skill development.

· Help the Intern develop plans for independent lessons, and later, a unit of instruction that will be taught. 

· Review and critique the Intern’s individual, daily, and weekly lesson plans.

· Plan cooperatively, but require/allow the Intern to use creativity in developing plans independently.

· Discuss pro-active classroom management techniques.

· Share resources and technology that can be used to enhance instruction.

· Discuss how to provide for a variety of learning styles and classroom adaptations when planning instruction.

· Share ideas for integrating subject matter.

· Reflect upon the effectiveness of daily, weekly and long-range plans.

· Help the Intern modify and revise plans appropriately.

· Provide the Intern with strategies to differentiate instruction to include all students.

Teaching
· Model instructional techniques and strategies:

1. for individual, small group, and whole group class instruction
2. that appeal to a variety of learning styles
3. to demonstrate integration of subject matter
4. to reflect a multicultural anti-bias approach
5. to utilize technology
6. to create a positive classroom climate
· Discuss instructional delivery with the Intern to provide opportunities for questions and reflection on the teaching experience:

1. encourage the Intern to try her/his own ideas/techniques
2. observe the Intern delivering instruction; take notes, and provide formative feedback during a conversation that highlights specifics of the Intern’s effectiveness and areas for continued growth
· Provide opportunities for the Intern to observe other classrooms
· Share favorite time-tested teaching ideas for beginning that challenging first year of teaching
· Share how to set up a classroom at the beginning of the school year
Classroom Management and Building Children's Behavior
· Share established opening routines, operating procedures, and teaching expectations.  Explain the purpose of the routines, how they are enforced, how they save time, and model how to introduce a new routine to the class.
· Share a plan for management and discipline; explain the rationale behind it.

· Discuss rules, rewards, and consequences as they pertain to the management system.

· Provide the Intern with a copy of discipline procedures and consequences regularly used.

· Model effective techniques of management and discipline.

· Encourage the Intern to try her/his own discipline and management techniques.

· Observe the Intern implementing management strategies and transitions.

· Reflect on the effectiveness of the techniques. 

· Discuss other possible discipline techniques and ideas of management. 
Assessment

· Familiarize Intern with various methods and tests used in diagnostic evaluation and assessment.
·  Provide examples of formative and summative assessment instruments used in the classroom.
· Discuss how to use test results (informal, formal i.e. state assessments, school system assessments) and other assessment measures in planning for effective teaching.

· If appropriate, assist the Intern in writing and/or administering tests.

· Discuss informal assessment methods.

· Discuss rubrics to assess performance; share ways to create rubrics.

· Share performance based assessments and expected student outcomes.

· Share grading procedures, grade books, and other methods of documenting student learning.  

· Allow the Intern to assist in recording report card grades and providing comments.

· Provide opportunities for reflection on the Intern’s effectiveness in assessment of student learning.

Working with Parents and Families
· Provide opportunities for the Intern to meet and interact with parents/families.

· Allow the Intern to observe a parent conference and to participate when appropriate.  Share parent-conferencing tips with the Intern.

· Encourage the Intern to write an introductory letter to families. Oversee all communication with parents, whether written or by telephone.  Emphasize the need to consult on all decisions concerning communication with parents.

· Discuss confidentiality regarding the sharing of information with parents about other students.

· Provide opportunities for the Intern to participate in school functions where parents are present.

· Discuss and reflect upon the Intern’s interpersonal skills with adults and students.  

Incorporating Technology 
· Utilize technology and media communication to enhance teaching and learning and to support instruction.

· Orient the Intern about the availability of technological equipment and the procedures for accessing the equipment.

· Use computers and other technology to reinforce skills and concepts.

· Use technology to deliver instruction and assess learning.
Inclusion

· Model various teaching strategies and use materials that accommodate individual differences and needs.

· Adapt instruction for diverse learners including those who are disabled.

· Share ideas about how individual differences and environmental situations influence and affect children's learning.

· Model anti-bias perspectives on development and learning.

· Create environments that promote respect for children's cultures, home language, and family contexts.

Continue the process of teaching, coaching, and reflecting until the Intern is able to plan, implement, and assess instruction independently.  Continue to observe and provide formative 

feedback regarding all aspects of the teacher's role throughout the entire student teaching internship.

Planning For Intern’s Extended Teaching
     
Interns come to the Internship III experience with a variety of strengths and experiences.  Therefore, individual Interns will assume full responsibility according to their ability to provide effective instructional experiences and to manage the learning environment.  Because of the differences between Interns, Mentor Teachers, and classroom settings, the Mentor Teacher is in the best position to suggest a plan to the University Supervisor regarding the Intern’s assumption of full classroom responsibility.  Gradual assumption of responsibilities lessens frustration and builds confidence.  Involving the Intern progressively in observations, mentoring, preparing  materials,  teaching  small  groups,  and  then,  large  groups  will  help  promote a successful experience.  Provide the Intern with as many responsibilities and decisions as her/his competence warrants and as the situation dictates.
Evaluation Procedures
Mid-Point Evaluation 
A three-way mid-point conference between the Intern, Mentor Teacher, and the University Supervisor offers an excellent opportunity for a more comprehensive look at the Intern’s progress (see Mid-Point Evaluation Form in the Appendix).  This is an opportunity to provide the Intern and the Mentor Teacher a means to identify areas for continued growth while there is enough time to strengthen areas of weakness.  The intent of the mid-point evaluation has these goals:

· To assess the effectiveness of the Intern’s performance
· To discuss concerns about any areas of difficulty related to Internship III or supervising experience
· Identify goals for the remainder of the Internship III experience and design a plan for achieving these goals
Final Evaluation
The final evaluation process is completed by the Mentor Teacher and the University Supervisors on-line.  Upon completion, students may access this using TIMS.  A sample is included in the Appendix.  For further clarification, please contact the CPP.

Unsatisfactory Performance
If an Intern is making unsatisfactory progress in the Internship III experience, she/he must be provided with specific feedback regarding performance during the course of the placement.  The following suggestions may be helpful in dealing effectively with an Intern who is not progressing satisfactorily:
· Identify the problem(s) and conduct a conference between the Intern, the Mentor Teacher, and the University Supervisor.

· If the situation is serious, contact the ECED Department Chair immediately.

· Identify areas for growth and create an action plan with timelines for remediation.

· Revise the take over schedule to accommodate the situation.  It may be helpful to reduce the teaching load so the Intern can focus on improvement.

· Arrange for the Intern to observe a master teacher teaching a lesson to a small group, and then, have the Intern teach a similar lesson to another small group.

· Clarify performance expectations for the Intern.

· Increase observations of the Intern and provide continuous written and verbal feedback that includes specific examples for change.  Notify the Early Childhood Education Department Chair at frequent intervals of the Intern’s progress or lack thereof.

· Provide multiple opportunities for the Intern to reflect on instruction and assess her/his own performance.

· Identify the Intern's strengths; work in these areas to enhance the possibility of success.

· Keep accurate written records of specific instances of difficulties and discuss them with the Intern.

· Keep a log of dates, times, places, copies of feedback from observations, summaries of conferences, notes from telephone calls and emails, specific incidents, written feedback signed by the Intern or another professional staff member, and/or any other documentation that is relevant to the situation.

· Arrange for the principal or another teacher or faculty member to observe the Intern and provide feedback.

If it appears that the Intern cannot improve performance, the University Supervisor can consult with the Intern, the Mentor Teacher, and the ECED Department Chairperson who will work with all parties to come to a resolution of the situation. 

UNIVERSITY SUPERVISOR:

ROLES AND RESPONSIBILITIES FOR INTERNSHIP III

ROLE OF THE UNIVERSITY SUPERVISOR

The University Supervisor performs a multifaceted role as teacher educator, clinical supervisor consultant, and advisor to Interns.  As an integral part of the Internship team, the University Supervisor serves as a model of lifelong learning to the Intern and acts as a liaison between Towson University's College of Education, the Department of Early Childhood Education, the Professional Development School and the local school system where the Intern is assigned for Internship III. Further, the University Supervisor is responsible for communicating and clarifying the goals and expectations of the Department of Early Childhood and the College of Education.  Another primary function is to create a sense of common purpose among those most concerned with the student's progress and growth: the Intern, the Mentor Teacher, as well as you, the University Supervisor.

Goals and Guidelines for University Supervision
The goals of the University Supervisor are three-fold: (1) to prepare Towson University Interns to become excellent classroom teachers, (2) to provide support to the Mentor Teacher, and (3) to  create  and  maintain  productive  relationships with the placement school. These goals may influence the University Supervisor's choice of supervisory approaches throughout the semester and each goal may become a primary focus at various points in the supervisory cycle.

     
The ultimate challenge for a University Supervisor is to make a professional judgment about the Intern’s potential to be an effective beginning teacher. This requires conscientious monitoring of the internship, ongoing communication with the Mentor Teacher and the Intern, and documentation to validate growth, competence, and professional development.  

     
The ability to make this decision is dependent upon the collection of a variety of performance data:

· Seeing evidence of the Intern's knowledge and skills in planning, delivery and assessment of instruction.

· Observing the candidate's interpersonal style when relating to adults and children.

· Listening for comments and looking for behaviors that reflect a mature and professional disposition and commitment toward the responsibilities of the teaching profession.

· Assisting in creating an understanding that teaching is a career, not just a job.

The University Supervisor's Role in Relation to the Intern:

· Meet with the Intern before the placement begins to delineate expectations. Some University Supervisors send Interns a letter or telephone them introducing themselves. 

· Conduct observations and follow up conferences with the Intern to assist in improving instruction, analyzing problems, identifying strengths, and reflecting upon teaching effectiveness.

· Assist the Intern in becoming a self-reflective practitioner.

· Use Characteristics/Traits for a Good Teacher as a guideline for discussion (Appendix).

· Counsel the Intern concerning problems and other issues.

· Schedule mid-point and final evaluation conferences with the Intern and the Mentor Teacher.

· Write a final recommendation and assign a grade (Satisfactory/Unsatisfactory) for the Intern and complete all required documentations (TIMMS Report and the Essential Disposition Assessment.
· Counsel the Intern about responsibilities to the profession.
The University Supervisor's Role in Relation to the Mentor Teacher:

· Discuss the responsibilities of the role of a Mentor Teacher by letter in advance of the placement or during an introductory visit.

· Interpret the Internship III program and requirements to the Mentor Teacher.

· Maintain open communication with the Mentor Teacher regarding the progress of the Intern.

· Conduct three-way conferences with the Intern and the Mentor Teacher at mid-point and at the end of each placement, or more often, if possible.

· Act as an intermediary in conflict or misunderstandings between the Mentor Teacher and the Intern.

· Coordinate meetings with placement school and University personnel if necessary.

· Maintain contact with the placement school administrator and other school personnel to promote and sustain good working relations between the placement school and the University.

· Make recommendations for future Internship III placements and Mentor Teachers.

     
Since relationships with the Intern are created in the classroom, on-site visits are crucial to the University Supervisor's success in facilitating the Intern’s development.  The University Supervisor should visit a minimum of four times during each placement.  Also, it is important to follow established placement school protocols. For example, the University Supervisor should greet the Principal and/or inform someone in the placement school office when entering the building.  Some schools require visitors to sign in and/or wear visitor badges while in the building. (Towson University ID is required for all University Supervisors and is available in the University Union, lower level at Towson University.)  Likewise, when leaving the building the University Supervisor should notify someone in the office, and if possible, tell that person when his/her next visit can be expected.  Also, ask if there is anything that can be done to enhance the experience for the Intern and for the placement school.  Remember that this is a partnership between the placement school and Towson University.

Observations
Initial Visit/Observation
    
 The University Supervisor's first visit should occur during the first week of the Internship III to establish a rapport with the Intern and to share Towson's expectations for this rotation.  Therefore, University Supervisors should initiate these important communications and procedures:
· establish a schedule for future observations
· discuss expectations for observations (lesson plans, journals, logs, student teaching internship notebook)
· exchange telephone numbers and/or email addresses so that communication can be maintained
· share personal expectations, goals, concerns, or other relevant data
· observe the classroom while the mentor teacher is in charge
Subsequent Visits and Observations

   
 Evaluation of the Intern is continuous.  Thus, subsequent visits are for the purpose of observing the Intern’s move toward the goal of becoming a teacher and taking over the class.  As complete lessons are observed (typically 30-60 minutes), the University Supervisor should meet with the Intern and the Mentor Teacher to analyze the lesson, assess growth, and develop plans for the future. When observing and Intern, the University Supervisor will provide the following input:  

· the University Supervisor carefully records key features of the lesson
· the University Supervisor should be provided a copy of every lesson plan to be observed
· the University Supervisor should be an unobtrusive non-participant
· the University Supervisor should not interrupt the Intern during the lesson, even if the lesson is going poorly
· the University Supervisor should document the lesson (takes notes), providing evidence for analysis and reflection during the conference, forms to be used are provided by the Center for Professional Practice office, HH 303. (See samples in the Appendix)
· the University Supervisor should encourage an open, honest exchange of ideas resulting in the development and refinement of the Intern’s skills
· each observation culminates in a conference between the University Supervisor and the Intern
· in some situations, additional observations and conferences may be necessary for an Intern to meet the minimal standards for completion of Internship III
Evaluating Performance of the Intern
     
The evaluation process is an integral part of the Internship III experience.  It is the vehicle that interprets and gives perspective to all aspects of the Intern’s performance. Evaluation should be consistent, should address all aspects of the practicum, and should emphasize analysis and reflection over criticism and fault finding.  A comprehensive approach to evaluation involves a continuous review of plans, procedures, alternatives, and implications so that teaching will improve.

    
 Effective evaluation focuses on concern for progress and improvement.  During conferences, each partner should be encouraged to share ideas, clarify concerns, and contribute specific suggestions for improvement, all substantiated by observation notes.  As a University Supervisor, you will provide feedback, identify strengths, clarify limitations, give suggestions, make plans, and promote intern self-evaluation.  

    
 Stress the importance of the ethical behavior expected of professional educators.  The need to protect children's and families’ confidentiality, the importance of avoiding gossip, the necessity for truthfulness in every personal and professional interaction, and honesty in the use of school property.  These are all essential aspects of the teacher's role.  The Intern should recognize that in choosing a career in the classroom, the responsibility is to be a role model for the children in the teacher’s care.

Since evaluation is a responsibility shared by the Intern, the Mentor Teacher, and the University Supervisor, refer to earlier sections in this Handbook in which the following topics are addressed: 
· Competencies in Internship III
·  Formulating a Takeover Plan
· The Coaching Process
· Conferences  
These are areas to assess in the Intern’s progress and to determine whether or not the Intern can perform at a level consistent with professional standards for a beginning teacher.  The University Supervisor is responsible for assigning the final grade (S or U – Satisfactory or Unsatisfactory) for Internship III and the completion of the TIMS report as well as the Essential Disposition Assessment.
Mid-Point Evaluation
    
A three-way mid-point conference between the Intern, Mentor Teacher, and the University Supervisor is an excellent opportunity for a comprehensive look at the Intern’s progress.  This conference can be reassuring in terms of progress that has been made, and it can be used to provide the Intern and the Mentor Teacher with a means to identify areas for continued growth while there is time to strengthen areas of need.  The structure identified for the mid-point conference allows for the Intern to self-evaluate and the Mentor Teacher to provide evaluative feedback.  This is done with the following points in mind:

· to assess the effectiveness of the Intern’s performance;

· to discuss concerns about any areas of difficulty related to Internship III or supervising experience; and,

· to identify goals for the remainder of the Internship III and design a plan for achieving these goals.
Final Evaluation
The final conference should be a rewarding culminating experience, including a summative narrative report of the performance criteria that have been considered and discussed throughout the placement.  The expectation is that the Mentor Teacher and the University Supervisor will share their final written evaluations with the Intern during a joint conference to be held during the last week of Internship III.  All final evaluations should be typed on the appropriate form and ready to deliver orally at this conference.  The Intern and the Mentor Teacher should have completed the "End of Experience" section of the Competencies in the Internship III Checklist. Then, this should be returned to the Intern. Essential Disposition Assessment, which is shared with the Intern.  If the forms are complete, the University Supervisor can return the forms promptly to the Center for Professional Practice.  If forms are not completed, the University Supervisor should remind the Mentor Teacher to mail the completed forms to the Center for Professional Practice as soon as possible.

    
 This conference should result in the Intern knowing strengths and areas for continued growth. Since there has been ample feedback regarding competence prior to this conference, there should be no surprises at the time of the final evaluation.  

The final conference can continue to be a time to discuss the type of teaching position for which the candidate is best suited as well as to discuss letters of recommendation.  The University Supervisor should make a point of thanking the Mentor Teacher for all efforts throughout Internship III. 
Unsatisfactory Performance
    
 If it is determined that an Intern is not making satisfactory progress at any point during the placement, the Intern must be provided with specific written feedback regarding his/her unsatisfactory performance. Suggestions described elsewhere in this handbook may be helpful in dealing more effectively with an Intern who is not progressing satisfactorily.  If, however, the Intern fails to improve performance after intensive work with the Mentor Teacher and the University Supervisor, the University Supervisor should consult with the Intern, the Mentor Teacher, and the Chair, Department of Early Childhood Education to consider other alternatives: 

· Provide a written statement outlining expectations that must be met within a given timeframe
· Provide the option to extend the Internship III experience
· Provide a new placement with a different Mentor Teacher
· Provide another placement with the same or a different University Supervisor
· Provide the option to repeat the experience
· Provide the option to withdraw from Internship III
· Counsel the Intern into another related field of study
Guidelines for Completing Final Evaluation Forms – For Use By Both Mentor Teachers and University Supervisors
    These guidelines are organized according to the 10 INTASC principles and will assist both the Mentor Teacher and the University Supervisor in completing the final evaluation forms for the mid-term and final evaluations (see Appendix for copies of TIMS Report) and the Essential Disposition Assessment.  In each category used on the Final Evaluation Form, phrases from previous evaluations are listed as possible suggestions.  Mentor Teachers and University Supervisors may use these phrases when trying to accurately make observations about an Interns’ level of accomplishment.  
I. Shows Knowledge of Content and Educational Theory  

· Links subject matter to prior learning

· Uses a variety of instructional strategies

· Understands subject matter and is able to communicate it to students
· Represents and uses different viewpoints
· Engages students in generating knowledge
· Creates interdisciplinary learning experiences
· Understands theoretical concepts of child development
· Understands how children learn and develop
· Knowledge of school/county curriculum
· Adapts material to the level of the learner
· Re-teaches lessons, if necessary, in an alternative way
· Cites principles of learning and applies them to teaching
· Analyzes teaching/learning activities
· Delineates current educational issues
· Makes few errors in the teaching of content knowledge
· Knows and uses educational research in relationship to instruction and demonstrating an understanding of children
· Infuses multicultural concepts into instruction
· Applies principles of character or moral development
· Applies theories of child development to classroom problems
· Cites multiple differences among learners and describes the educational implications of each
· Applies the theory of multiple intelligences
· Uses content knowledge to plan instruction
II. Plans Instruction Based on Content, Children, and Curriculum Goals 

· Creates daily and long-term plans aligned with national/state/local curriculum, goals, and students needs
· Integrates appropriate technology
· Plans objectives with learners’ needs in mind
· Differentiates instruction for diverse learners in inclusive settings
· Plans instruction based upon knowledge of subject matter
· Plans instruction using curriculum goals, outcomes, and materials
· Uses Maryland and local school district outcome measures to plan instruction
· Plans developmentally appropriate activities
· Plans age-appropriate lessons and activities
· Plans lessons based upon assessment of learners, formally and informally
· Creates interdisciplinary learning experiences
· Integrates subject areas successfully
· Clearly states long-term and short-term objectives
· Develops specific objectives for students with disabilities
· Selects appropriate and realistic objectives
· Modifies instruction to meet the needs of learners with disabilities
· Uses various resource materials
· Is original and creative in developing lessons and materials for lessons
· Utilizes media center facilities
· Uses computers and other technology in planning and delivering instruction
· Uses adaptive and supportive technology to plan meaningful lessons for all learners
· Designs teaching and learning activities that support the lesson objective
· Provides centers to further inquiry and learning
· Rehearses in order to avoid potential difficulties
· Analyzes instructional plans for possible side effects
· Establishes objectives for affective as well as cognitive outcomes
· Includes learners in planning emergent curriculum
III. Delivers Meaningful Instruction  

· Demonstrates initiative and creativity in the delivery of instruction
· Uses questioning techniques to encourage critical and creative thinking
· Models instruction appropriately
· Instruction encourages critical thinking and problem-solving
· Seeks to improve all students’ academic performance
· Uses developmentally appropriate instructional techniques and materials
· Uses appropriate equipment and materials to support instruction
· Implements instruction based upon learners’ needs
· Implements instruction based upon learners’ stages of development and learning styles
· Is energetic and enthusiastic
· Actively participates in the learning activity
· Use situations and activities relevant to students
· Uses various levels of questioning
· Varies and paces learning activities
· Alternates different types of activities: child-directed, teacher-directed, large group, small group, and individual
· Motivates and involves all students in instruction
· Uses a variety of instructional strategies
· Provides closure to lessons
· Provides active engagement of students in lessons
· Observes student reactions and modifies instruction based upon these observations
· Has a repertoire of teaching strategies and techniques
· Makes sound decisions about when to use a particular strategy or technique
· Adjusts teaching methods to varied learning styles and academic levels
· Creates a culturally responsive classroom
· Adjusts teaching methods to accommodate students with disabilities
· Facilitates cooperative learning
· Applies technology to teaching
· Stimulates students’ curiosity
· Uses effective praise to acknowledge students’ actions and links success to effort and ability
· Reinforces student behavior verbally and nonverbally
· Allows maximum pupil response during classroom discussion
· Uses the chalkboard, bulletin boards, and displays effectively
· Experiments or tries new ways to solve instructional problems
· Provides drill and review when necessary
· Uses a minimum of paper and pencil tasks
· Allows for student practice
· Assists students in becoming independent learners
· Utilizes classroom space effectively
· Provides clear explanations and meaningful examples
· Keeps classroom discussion on topic
· Teaches a variety of learning strategies to students
· Uses audiovisual equipment effectively
· Teaches concepts and skills through several modalities
· Demonstrates or models skills when appropriate
· Assumes the expected responsibilities for the instructional day
IV. manages and Organizes the Classroom 

· Provides a positive, productive learning environment
· Fosters strategies for active learning
· Uses instructional time efficiently
· Manages conflict effectively
· Guides children in effective conflict resolution
· Facilitates learner behavior to promote productive learning opportunities
· Promotes and maintains a positive classroom environment
· Develops a plan for students who may become difficult, at risk, or hard-to-handle 
· Organizes instructional learning time sensibly
· Guides students’ behavior to enhance learning
· Fosters interaction and collaboration
· Creates a positive learning environment
· Creates a community of learners
· Respects individual differences
· Uses individual and cooperative learning activities
· Uses verbal, nonverbal, and media communication techniques to manage behavior
· Uses voice as a means for achieving class control
· Engages all students in meaningful activities
· Uses class time fully and meaningfully
· Uses a variety of discipline techniques
· Understands that a variety of ingredients can be used to manage a classroom
· Remains calm under pressure
· Keeps students on-task during independent work
· Provides students with the responsibility for carrying out routine classroom tasks
· Adapts the environment of the classroom to the needs of a variety of students
· Adapts the environment and instruction to accommodate all children
· Creates a lively classroom atmosphere
· Stops misbehavior before it escalates 
· Returns homework and class work promptly
· Can prepare and implement a behavior management plan
· Uses a variety of techniques for effecting smooth transitions between lessons and other classroom activities
· Is consistent with classroom management techniques and behavioral expectations
· Is clear about expectations for learning and behavior
· Gives effective directions
· Builds a positive rapport with students
· Motivates students to learn new material
· Encourages children to set goals for themselves and to monitor their own progress
V. Assesses Student Learning  

· Uses formative and summative assessments to help plan instruction
· Uses pre- and post-assessments to diagnose, monitor, and document student progress
· Uses students’ work to plan and modify instruction
· Uses assessment data to adjust instruction
· Uses a variety of record-keeping techniques to collect data on children's progress
· Is able to evaluate intellectual, social, physical, and emotional developmental changes
· Evaluates instructional goals and objectives
· Involves students in self-assessment of their own learning
· Uses observation as an assessment strategy
· Is a careful observer of children’s learning and development
· Uses assessment procedures sensitive to cultural and linguistic variations
· Diagnoses student abilities and other needs
· Provides productive feedback to learners so they can be more effective learners
· Participates in family conferences
· Utilizes families and those people who deal with children on a regular basis to plan more meaningfully (e.g., Individual Education Plans/Individual Family and Service Plans to guide intervention efforts)
· Assists in completing report cards or other progress reports
· Learns to administer standardized tests
· Learns to interpret data from standardized tests to enhance student instruction
· Utilizes the school grading system consistent with the school philosophy
VI. Forms Positive Relationships With Children and Adults  

· Fosters positive relationships with children
· Communicates effectively with families, teachers, and school personnel
· Forms effective relationships with colleagues, families, and/or staff from community agencies
· Establishes a respectful and productive relationship with the educational community
· Seeks to form partnerships in support of student learning and well-being
· Acts as an advocate for children and families
· Understands the importance of advocacy for children and families 
· Works cooperatively with the Mentor Teacher and University Supervisor
· Initiates contacts with parents when necessary, with approval of Mentor Teacher
· Assumes a professional manner when participating in parent conferences
· Is sensitive to the interests and concerns of parents
· Interacts positively and effectively with school staff and other professionals
· Engages in successful teamwork with the Mentor Teacher

· Works successfully with different teachers in a departmental or team situation
· Recognizes the value of work performed by each member of the school staff
· Is willing to assist others with a variety of school duties
· Builds self-concept and self-esteem in students and colleagues
· Uses encouraging language
· Practices good listening skills
· Creates a classroom climate conducive to supporting one another
VII. Communicates Competently in the English Language  

· Uses a high standard of written English, correct grammar, and correct spelling in lesson plans and units of instruction, as well as all other communications
· States ideas in writing clearly and correctly
· Uses descriptive language in unit plans and lesson plans
· Communicates respectfully
· Communicates on an appropriate level with children
· Speaks using grammatically correct English and in complete sentences
· Understands that writing and speaking are reflective of one’s professional and personal self
VIII. Develops Professionally  

· Conducts self in a professional manner
· Uses technology to meet professional needs
· Understands the value of coaching to improve instruction
· Demonstrates fair behavior
· Elicits a friendly attitude
· Shows patience with students and family members
· Displays appropriate emotions such as humor, sympathy, empathy, and enthusiasm
· Demonstrates an even and consistent disposition
· Adheres to the National Association for the Education of Young Children’s Code of Ethics
· Utilizes feedback from children and other professionals to improve instruction
· Reacts positively to suggestions from supervising teacher and other faculty
· Admits mistakes and demonstrates a willingness to learn from them
· Shows initiative
· Is mature and responsible
· Is flexible
· Shares teaching ideas with others
· Tries materials or procedures suggested by others
· Observe other teachers
· Seeks to become acquainted with other staff members, including administrators
· Spends time in preparation for the teaching day
· Comes to school well prepared and attends each day
· Participates actively in staff meetings, parent-teacher meetings, and/or professional meetings
· Completes assignments and requirements for the Internship III in a timely fashion, including having all lesson plans and reactions available at all times
· Is intellectually curious

· Demonstrates a sense of service to the school and community
· Is reflective
· Engages in self-evaluation
IX. Thought Questions to Use in Preparing Summarizing Statements About the Interns’ Ability to Assume the Role of Classroom Teacher
· Was this Intern successful at making sufficient gains toward becoming a successful teacher?

· Did this Intern seem thoroughly prepared each day to do a good job of teaching?

· Does the Intern’s cultural and intellectual background as well as teaching ability seem sufficient for starting a professional career?
· Do you think this Intern will continue to grow and develop as a professional educator?
· What would be your reaction to having your child or grandchild in this Intern’s classroom?

ESSENTIAL DISPOSITIONS FOR EDUCATORS

 Overview

At Towson University, we recognize the importance of preparing candidates who are worthy to join the education profession.  All students enrolled in the Professional Education Unit programs are expected to develop a professional conscience by demonstrating important human characteristics and dispositions necessary to work with diverse and inclusive communities of learners. Following is a list of dispositions, including important diversity proficiencies, which have been identified as core behaviors expected of all graduates of all Unit programs.  As candidates progress through coursework and field experiences, they are expected to demonstrate increased understanding and eventual mastery of these dispositions. 

· Commitment to Professional Practice

The successful candidate:
· Respects and models high academic standards, and demonstrates proficiency in academic writing and professional oral presentation.

· Demonstrates a repertoire of pedagogical skills that develop all students’ critical and independent thinking, and performance capabilities.

· Uses ongoing assessment as an integral part of the instructional process.

· Reflects on practice regularly in order to improve student learning.
· Makes decisions based on ethical and legal principles, including respect for confidentiality.

· Caring for the Success and Well-being of All Students
The successful candidate:
· Believes that all students can learn and persists in facilitating their success.

· Accepts and demonstrates responsibility for improving learning for all students.

· Values co-operation with colleagues, students, and families by respecting their views on improving student achievement.

· Models the virtues of an educated person, including the drive to work hard and become flexible.

· Demonstrates culturally responsive teaching and celebrates cultural differences.

· Collaboration with Colleagues and Stakeholders
The successful candidate:
· Establishes and contributes to a positive learning climate for all students.

· Engages in continual learning and discussion with other professionals.

· Recognizes families, colleagues, and supervisors as partners in teaching and learning by creating opportunities to involve them in instructional decisions.

· Seeks expert knowledge in order to improve teaching and learning.

· Accepts suggestions and implements changes to improve professional practice.

Essential Dispositions Scoring Guide

Stage Three:  Summative Assessment (1-26-06)
	Candidate
	
	
	

	
	
	
	

	
	Target-3
	Acceptable-2
	Unacceptable-1

	COMMITMENT to Professional Practice
Score____

Comments:
	Models mastery of high academic standards.  Demonstrates proficiency in academic writing and professional oral presentation.  Implements a growing repertoire of pedagogical skills that develop all students’ critical and independent thinking and performance capabilities.  Reflects thoughtfully and regularly on practice in order to improve student learning.  Consistently makes decisions based on a clear understanding of ethical and legal principles, including respect for confidentiality.
	Consistently meets high academic standards.  Usually demonstrates proficiency in academic writing and professional oral presentation. Uses several pedagogical skills to develop all students’ critical thinking skills.  Consistently uses assessment to both prove and improve student learning.  Reflects regularly on classroom practices in order to improve future instruction; Consults mentors and supervisors on decisions involving ethical and legal principles.  Honors requests for confidentiality.
	Occasionally fails to meet high academic standards.  Is not proficient in academic writing and professional oral presentation.   Has a limited repertoire of pedagogical skills.  Fails to use assessment to improve instruction on a regular basis.  Is inconsistent in use of reflection to improve instruction.  Has limited knowledge of ethical and legal principles which result in poor decisions.  Occasionally fails to recognize the need for confidentiality.

	CARING for the Success and Well-being of All Students

Score____

Comments:
	Always persists in efforts to improve student achievement based on a belief that all students can learn.  Assumes responsibility for improving learning for all students.  Develops rapport with colleagues, students, and families.  Models the virtues of an educated person, including work ethic and flexibility.  Consistently demonstrates culturally responsive teaching and celebration of cultural differences.
	Consistently demonstrates persistence to improve the achievement of all students.  Accepts responsibility for improving the learning of all students.  Understands the need to develop rapport with colleagues, students, and families, and is usually successful in doing so. Demonstrates an understanding of the virtues of an educated person through work ethic and flexibility.  Attempts to teach in a culturally responsive way and demonstrates respect for cultural differences.
	Understands the need to improve student achievement for all students, but believes that the primary responsibility is the students’.   Interacts with others in a polite, professional manner.  Usually demonstrates an acceptable work ethic, but may need reminders.  Occasionally demonstrates a culturally responsive approach to teaching and respects cultural differences.

	COLLABORATION with Colleagues and Stakeholders

Score____

Comments:
	Establishes and contributes to a positive learning climate for all students.  Engages in continuous learning and professional discourse.  Actively involves families, colleagues, and supervisors as partners in teaching and learning.  Seeks expert knowledge on a regular basis   in order to improve teaching and learning.  Accepts suggestions and implements changes to improve professional practice. 
	Knows how to establish a positive learning climate for all students.  Participates in professional development opportunities when they are offered.  Respects families, colleagues and supervisors who offer partnerships in teaching and learning.  Accepts expert knowledge and implements suggested changes willingly.
	Usually establishes a positive learning climate for all students.  Participates in professional growth opportunities when directed to do so.  Prefers to work independently rather than seeking involvement of families, colleagues, and supervisors.  Will accept suggestions and implement changes when directed to do so.

	University Supervisor’s Signature
	
	
	Date
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Dear Early Childhood Education Intern:

Greetings!  The purpose of this letter is to welcome you to one of the most exciting, meaningful, and challenging experiences in the preparation for your career as a teacher!  I want to introduce myself, delineate my role as your University Supervisor, and to provide you with information about your Internship III placements.  I see myself as an advocate for you, the Intern.  I will observe your lessons, provide feedback so that you can better evaluate your own work, appraise your performance, and provide recommendations for you.

The official beginning date for Internship III is (insert date).  On that day all teacher Interns will report to their assigned placement schools to meet their Mentor Teachers and begin their first Internship III rotation.  I would appreciate your emailing me your school hours.  It would be wonderful if you could have a daily schedule available when I drop by later this week to “check” on you.  During the second week I will observe an opening, a read-aloud, or some other mini-lesson.

Internship III is a “full-time job” with responsibilities that extend beyond the teaching day.  It has been my experience that individuals who work part time and/or take courses during Internship III have difficulty maintaining their energy and their commitment to Internship III.  As a result, their planning and instruction suffer.  I hope that you will carefully weigh the importance of Internship III before adding additional responsibilities.

Should you have questions or concerns, I can be reached at the University at (410) 704-4955 or by email at nwiltz@towson.edu.  I look forward to meeting you soon and working with you this spring!

Sincerely,

Nancy W. Wiltz, Ph.D.
B. SAMPLE LETTER TO MENTOR TEACHER

Dear _____________________
I look forward to be working with you to help ____________________________

during the Internship III experience.  I hope we can be in close contact so that we can consistently discuss the Intern’s progress.  I hope to discuss the progress with you each time I come to observe ___________________.

Please note that I am available in case you need to get in touch with me at the following times:

· Everyday at home between 8:00 a.m. and 8:30 p.m. and after 5:00 p.m. at  (410) 704-2733.  In case I am not available, please leave a message and I will get back to you promptly.

·   On Mondays between 12:00 noon to 2:00 p.m. at (410) 704-2544.

·   On Wednesdays between 12:00 noon to 1:00 p.m. at (410) 704-2544.

Please kindly specify below the times during the day when I can discuss (over the phone) the Intern progress with you.  Please also include your telephone number.

Times:




Telephone number(s):


Email Address:

____________________
         ____________________
      __________________

____________________
         ____________________
      __________________

____________________
         ____________________
      __________________

Also, please fax me the daily schedule of your class ASAP at the following fax number (410) 704-2733.  Once I have the schedule, I will notify you of the time when I will visit for supervision.

Thanks and Best Wishes,

Dr. Mubina Hassanali Kirmani
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C. Department of Early Childhood Education

Weekly Internship III Reaction Sheet

Intern: __________________________________Date of Week: ________________________

School/Level: ___________________University Supervisor____________________________

Time and days when my Mentor Teacher and I planned 

______________________________________________________________________________

______________________________________________________________________________

When we (Supervisor and I) have our next conference, I would like to talk to you about:

Some learning and comments about my week:  (satisfying and least satisfying experience; observations of discoveries made about children as a group, as individuals; recording of observations of student behavior and assessment of learning characteristics; the teaching-learning process; the teacher’s role in general; self discovery in the teacher’s role; reactions to the physical environment.).
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D. Department of Early Childhood Education

Internship III Expectations Log
Intern: ______________________________Date of Experience: ________________________

School______________________________________Grade____________________________

First Experience: _________________________Second Experience:____________________

As each item is accomplished, record on this log.  Date and elaborate on the entry.  Keep log in your internship III notebook; submit at end of each experience to University Supervisor.

1. Describe the composition of your class and the implications for your teaching.  Include relevant demographic information about the placement school and community as well as children.

2. Describe the teaching methods you see (e.g. direct instruction, cooperative learning, etc.).

3. Write weekly and daily lesson plans.  Attach lesson plans for dates observed.

4. List interdisciplinary learning experiences provided for children.

5. Conduct experiences in movement exploration in an indoor or in an outdoor space, describe.

6. List experiences in creative art and creative music.

7. Describe the techniques used to facilitate literacy development, include activities, titles of literature used, etc.

8. Design/construct alternative learning experiences (interactive bulletin boards, discovery stations, learning centers, activity packages, etc.): submit diagrams for each.

9. Describe how you incorporated technology in your teaching.

10. Describe how you incorporated diversity in your teaching.

11. Describe how you adapted the environment and instruction to accommodate children with special needs (e.g., children with physical handicapping conditions, children with learning disabilities, children who are gifted or talented, etc.).

12. Describe assessment strategies (both formal and informal) used; attach examples.

13. Plan and teach a unit of study; unit may be one you have written or one designated by the curriculum.  Attach a copy of the unit.

14. Describe how you, as a member of the instructional team, interacted with other adults.
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E. Department of Early Childhood Education

Observation Record
Intern: __________________________________Date of Week: ________________________

University Supervisor: ________________________Time: ____________________________

Class/ Subject:______________________________ Number of Students:________________

	Title
	Description of Activities Intern’s, and Students’ Behavior
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F. Department of Early Childhood Education  

Mid-Point Evaluation Form

Intern: ____________________________________
SS # _________________________

School: ______________________________   Mentor Teacher: ________________________

Grade/Level(s): _____________________   University Supervisor: _____________________

Dates of Experience:____________________________________________________________

    The intent of the mid-point evaluation is:

· to access the effectiveness and teaching performance of the Intern.

· to discuss strengths and areas for continued growth of the Intern.

· to identify goals for the remainder of Internship III experience.

· to identify and formulate action plans that help the teacher candidate grow and develop knowledge of the learner, the subject matter and other aspects of teaching.

Directions:

1. Both the Intern and the Mentor Teacher will complete the mid-point evaluation form prior to the conference.

2. Three copies of the completed evaluation form are needed—one for the Intern, one for the Mentor Teacher and one for the University Supervisor.

3. The Intern and the Mentor Teacher will meet during a special uninterrupted time with the University Supervisor present.
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Shows knowledge of content and educational theory: (INTASC # 1,2)

Strengths





Areas for continued growth

Plans instruction based on content, students, curriculum, goals: (INTASC # 1,2,3,7)

Strengths





Areas for continued growth

Delivers meaningful instruction: (INTASC # 1,2,3,4,5,6)

Strengths





Areas for continued growth

Manages and organizes the classroom: (INTASC # 5,6)
Strengths





Areas for continued growth

Assessment of Intern learning: (INTASC # 8)

Strengths





Areas for continued growth

Forms relationships with children and adults: (INTASC # 10)

Strengths





Areas for continued growth

Communicates competently in the English language: (INTASC # 6)

Strengths





Areas for continued growth

Develops professionally: (INTASC # 9, 10)

Strengths





Areas for continued growth
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Special strengths:

Action plan for continued growth:
Feedback for Mentor Teacher from Intern candidate:

I find it to be most helpful when you …

I wish …

Feedback for University Supervisor from Mentor Teacher:

I find it to be most helpful when you …

I wish …

Feedback for University Supervisor from Intern candidate:

I find it to be most helpful when you …

I wish …

CONFERENCING TECHNIQUES

· The Intern should take an active part in the conferencing process, not merely be the target of supervision.

· All observations should be followed by conferences (either formal or informal).

· Hold conferences regularly (daily if possible).

· Emphasize the "Intern" aspect of Internship III by using pupil behavior as the criterion for analyzing effective teacher behaviors.

· Use the following criteria to limit the number of concerns handled in one conference:

(Impact on the Intern’s physical and emotional well-being.

(Impact on the class (motivation, unity, general rapport).

(Impact on the Intern’s learning.

(Perceptions of the Intern’s ability to change behaviors (work on easy items first).

(Do not identify weaknesses in lesson plans unless time is available to correct concerns.

(Do not react to isolated incidents, but observe a pattern of effort before initiating change.

(When an Intern identifies a concern, clearly define the concern. Probe to clarify the problem, when and how often it occurs, and reasons for feeling it is a concern.

(Substantiate feedback with specific data and examples.

(Avoid inferences when providing feedback to an Intern. Focus on observed behaviors of the Intern and children in the classroom.

(Critical judgment should be made only when followed with specific suggestions for improvement, a strategy for analyzing the effect of changed behavior, and a follow-up conference. The major function of supervision is to upgrade effectiveness, not merely criticize behavior.

(Areas of concern should be jointly analyzed.

(Emphasize the Intern's role in self-evaluation. Ask her/him to assess strengths and weaknesses in terms of specific objectives, strategies, and/or techniques.

(Emphasize that evaluation is a continuous process. Relate present remarks to past observations and

 provide a foundation for future observations.

(Regularly provide the Intern with written feedback or summaries of formal observations and/or conferences.

G. HELPFUL WORDS FOR WRITING RECOMMENDATIONS

AND EVALUATIONS

Action verbs

accomplished 
  adjusted 
  administered 
   analyzed 
arranged
assisted

attempts
  captivates
  captures
   challenges
collaborated
completed

conceptualized  conducted
  constructed
   consulted
coordinated
created

demonstrated
  designs
  determines
   devised
diagnoses
directed

established
  evaluates
  experiments
   facilitated
fosters

follows through

guides

  handles
  helps

   identifies
implements
improved

increased
  individualizes  influences
   involves
listens

maintains

managed
  mastered
  modifies
   motivated
organized
participates

plans

  practices
  prepared
   proposed
provides
questions

regulates
  respects
  seeks
 
   selects
shows

stimulated

supervised
  taught

  teaches
   tries

understands
used



utilized
              volunteers
  welcomes
   wrote

Adverbs

adequately
  appropriately
  assertively
   authoritatively  capably
  constructively

cooperatively
  creatively
  dependably
   effectively
   emphatically
  energetically  enthusiastically ethically
  highly
   masterfully
   passively
   realistically
 

reluctantly
  successfully
  tactfully
   timidly
   willingly


Adjectives

ambitious
  calm

  capable
    caring
     committed
       competent

concerned
  confident
  confused
    conscientious   controlled
       cooperative

creative
  curious
  dependable
    devoted
    disciplined
       dramatic

energetic
  enthusiastic
  excitable
    expressive
     fair

       friendly

gentle

  independent
  inspired
    interested
     knowledgeable  nervous 

pleasant
  positive
  professional
    prompt
     reliable
       reluctant

resourceful
  responsible 
  self-motivated   sensitive
     sincere
       stable 

supportive
  systematical
  truly

    unwilling
     warm
       well informed

Sentence starters that indicate growth is occurring

Is beginning to show growth . . . 


Is working on . . . 

Is beginning to grasp, demonstrate . . .

Is developing skills in  . . . 

Is learning to  . . .




Is showing development . . . 

Is becoming more  . . .




Is making an effort to . . . 

Sentence starters that identify areas for growth

Has some difficulty in  . . .



Needs assistance, support . . .

Needs improvement in  . . . 



With continued classroom experience . . . 

With additional opportunities . . . 


With much support…

H. Directions for TIMS for Student Teaching Internship Evaluation Report

The Center for Professional Practice at Towson University will mail a contract to each mentor teacher.  The teacher should complete the contract, sign it, and return it in the envelope provided as soon as possible.  When your contract is received, a TIMS evaluation account will be created so that you will be able to evaluate the intern.  A username password and directions for the TIMS evaluation system will be sent to you.  A copy of the directions for completing the TIMS evaluation is provided below.

College of Education

Center for Professional Practice

TIMS

Teacher Internship Management System

Evaluation Process

Directions for Mentor Teachers

Thank you for serving as a mentor teacher.  The TIMS Program provides you with access to you intern’s electronic internship application and evaluation.

If you have any questions or need assistance, please call the Center for Professional Practice at 410-704-2567 or ask the university supervisor.

Note:  TIMS is a database system, so it does not have spell check.  You can type your comments in a Word document and copy and paste them into TIMS.  Save at the bottom of each page as you complete evaluations.  If you stop working on an evaluation and do not save, TIMS will time out after 30 minutes and you will lose all your information.

To complete the evaluation for your intern, please follow the directions below:

Go to the Towson University website:  http://wwwnew.towson.edu/
The following directions will take you through the screens to the evaluation:

· Click on Faculty and Staff

· Click on Inside@Towson

· Click on Online Services

· Enter your username:

· Enter your password:

· Note:  Username and Passwords are capital letter sensitive.  The letter “O” looks similar to the number zero “0”.  The letter “I” looks similar to the number “1”.
· Click on Towson Mods

· Click on Student Records

· Click on TIMS

· Click on Student Evaluation-Mentor

· A screen called Find an Existing Value will appear

· Click on Search and the name of your intern will appear or you can type the last name of the student and the name of the student will appear.

· Click on the name of the student to be evaluated and the evaluation will appear.

Evaluation

Be sure to complete page 1 and page 2 by clicking on the tabs for page 1 and page 2.  Scroll down each screen to see all of page 1 and 2.

Page 1 Performance Code Groups

· Complete the Number of Days Present and the Total Days of Student Teaching

· Check the start date and the end date.  If these are not correct, click on the calendar icon to change dates.

· Type your comments in the box or boxes provided.  At the bottom of the screen, SAVE the information.

Page 2 Performance Details – click on Student Evaluation Page 2

· Rate the intern for each standard by clicking on the appropriate circle

· Click on the Scoring Tool button for scoring criteria

· At the bottom of the screen, SAVE the information.

IMPORTANT:  Do not click on the Evaluation Completed Box on page 2 until you have completed the final copy of the evaluation.  You can save the evaluation and print it and then go back and make changes if you need to make changes.  When you have completed the final copy, click on the Evaluation Completed Box and Save at the bottom of the screen.  Once you checked the Evaluation Completed Box, you can not make changes to the Evaluation and the intern will be able to view the evaluation.  If you want to have the evaluation conference with the intern before the intern views the evaluation through TIMS, do not place a check in the Evaluation Completed Box until you have the evaluation conference.

Printing the Evaluation

· On the top of page 2 of the Evaluation, click on the words PRINT EVALUATION. (Do not print from the File Menu.) This will take you to an Adobe File.

· Security Alert-Do you want to proceed? Click Yes

· To print the Evaluation, click on the icon of the printer at the top of the screen (do not print from the File Menu).

· Print Options-Click on ALL and click OK

· File Download-click Open-This will take you to an Adobe File.

· Click on the printer icon or go to the File Menu and click on Print

· Sign and date the evaluation to give it to the intern

IMPORTANT

· Be sure that you check the Evaluation Completed Box and Save at the bottom of the screen when you have completed the final copy of the evaluation.

· Please save these directions and your username and password so that you will have access to TIMS to evaluate future student interns.

Thank you for serving as a mentor teacher.

I. 
	Towson University Student Teaching Evaluation

STUDENT ID:

EVALUATOR:
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STUDENT TEACHING INTERNSHIP

EVALUATION REPORT

Early Childhood Education

STUDENT ID:

	TRACKING NO:                                               TERM:                                   ACADEMIC PLAN: ECED-BS

PLACEMENT NUMBER:                                START DATE:                     END DATE:

MENTOR:                                                         SCHOOL NAME:                 GRADED PLACED:

SUBJECT AREA:                                             SCHOOL DISTRICT:

TOWSON UNIVERSITY SUPERVISOR:

	EVALUATION DATE:                                   EVALUATOR:

DAYS TEACHING:                                        DAYS PRESENT:

	PERFORMANCE CODE GROUPING

	Group #1                            INTASC #1, 2  &  NAEYC #1, 2, 4C

Shows knowledge of content and educational theory:

COMMENTS:

Group #2                            INTASC #1, 2, 3, 7   & NAEYC # 4a

Plans instruction based on content, student, curriculum, goals:

COMMENTS:

Group #3                            INTASC #1, 2, 3, 4, 5, 6   &  NAEYC #4d

Delivers Meaningful Instruction:

COMMENTS:

Group #4                            INTASC #5, 6  &   NAEYC #1, 2, 4

Manages and organizes the classroom:

COMMENTS:

Group #5                            INTASC #8  &  NAEYC #3

Assessment of student learning:

COMMENTS:

Group #6                            INTASC #10  &  NAEYC #2, 4a

Forms Relationships with children and adults:

COMMENTS:

Group #7                            INTASC #6

Communicates competently in the English language:

COMMENTS:

Group #8                            INTASC #9,10  &  NAEYC #5

Develops professionally:

COMMENTS:

Group #9                            Summary

Summarizing statements regarding the student teacher intern’s ability as a classroom teacher.

COMMENTS:



	PERFORMANCE CATEGORY                                                       RATING
                                                              The intern conducts his/herself as professional, demonstrating  ethical, 

                                                              knowledgeable, and reflective practices.

                                              5 DISTINGUISHED –                Consistently conducts him/herself as a professional…

                                              4 PROFICIENT-                         Frequently conducts him/herself as a professional… 

                                              3 SATISFACTORY-                  Generally conducts him/herself as a professional…

                                              2- BASIC/NEED IMPROVEMENT - Seldom conducts him/herself as a professional…

                                              1- UNSATISFACTORY-            Does not conducts him/herself as a professional…

	INTASC                  INTASC #1

Making Content Meaningful

INTASC                  INTASC #2

Child Development and Learning Theory

INTASC                  INTASC #3

Learning Styles/Diversity

INTASC                  INTASC #4

Instructional Strategies and Resources

INTASC                  INTASC #5

Motivation and Behavior

INTASC                  INTASC #6

Communication/Knowledge

INTASC                  INTASC #7

Planning for Instruction

INTASC                  INTASC #8

Assessment

INTASC                  INTASC #9

Professional Growth/.Reflection

INTASC                  INTASC #10

Interpersonal Relationships

INTASC                  Overall Growth

Overall Growth

Other                       NAEYC #1

Promoting Child Development and Learning

Other                       NAEYC #2

Building Family and Community Relationships

Other                       NAEYC #3

Observing, Documenting, and Assessing to Support Young Children and Families

Other                       NAEYC #4

Teaching and Learning

Other                       NAEYC #4a

Connecting with Children and Families

Other                       NAEYC #4b

Using Developmentally Effective Approaches

Other                       NAEYC #4c

Understanding Content Knowledge in Early Education

Other                       NAEYC #4d

Building Meaningful Curriculum

Other                       NAEYC #5

Becoming a professional

Other                      Overall performance

Overall Performance



	Evaluator’s Signature                             This evaluation was electronically submitted by

Date
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